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1. Summary of project

Thisproject sought to develop the use digital resources within engry science in primary schools and
to explore the extent to which these resources could enhancestience=ducational experience of
pupils.The project team, comprising science ITE staff from Stranmillis University Cadlé 8nd

local Education Board Science Advisensrked with six primary schools from across Northern Ireland.
Following a series of training and planning seminars, undergraduate student teachers specialising in
science were placed for one morning a weesler a six week period to éeach alongside the classroom
teacher. Data was collected using questionnagi@assroom observation proformas, student and teacher
journals, video diaries, and sestructured and focugroup interviews.

It was found that thaligital resourceqdataloggers, computer microscopes and video cameras) brought

about a statistically significant increase in puf@isioyment of science angnhanced their engagement

FYR Y2GAQIGA2Yy®d ¢KS NBA2d2NOSES | $a@z2 SR ¢gzOWNE & 4 S R2 TIAAD
it less difficult and more relevant to their everyday liviesproviding alternative ways to captudata

and presentesults, the resources allowed for greater creativity in terms of the scope and nature of the
enquiryactivities and the methods used to report on them.

This use of the digital resources was considered by the schools involved to be totally consistent with the
aims and objectives of the Revised Curriculum for Northern Ireland. liti@utb supporting tle

science curriculumthe use of datdogging, the computer microscope and video recording provided
2LIR NI dzy AGASE (2 RSOSE2L) LMzZLIAT &aQ ¢KAY1Ay3d {{Affa
skills.

All six project schools are planningdewelop their use of these digital resources andnoorporate

these approaches across all year gradps hoped that the dissemination of the findings of this project,
via primary science workshops, conference presentations, a poster sent to everyypsaomaol in
Northern Ireland and the project website will help schools in developing their science teaching in line
with the digital technologies of the 2tentury.

John McCullagh
(Project Leader)

October 2009



2. Introduction and Project aims

Introduction

The extent to which digital technology pervades our everyday lives is rapidly increasing. Accessing and
communicating information, wheneer and whenever we want, is now easier than ever before. This may
be a pertinent time to reflect on the extent which this digital development has reached into our
classrooms and informed our approach to teaching and learning. What has digital technology to offer

the 21 century primary science curriculum?

A recent report (OFSTED 2009) on the use of ICT in td&rpind secondary schools shows an overall

marked development in the use and the quality of provision and pupil achievement. The report however
ARSYGAFASR a2YS O2yOSNYya | o2dzi GKS Ll2aarofsS aft2gh
primary andthe restricted focus on data collection and modelling, areas where teachers were found to

be less confident. The Cambridge Primary Review (Alexander and Flutter 2009) identifies the importance

of integrating the use of ICT into other curricular areas, ipakarly literacy, rather than perceiving it as a
OdzNNX Odzf F NJ F NBIF gAGKAY AGaSt¥Fod ¢KS &arFyYS NBLERNI SE
science. Our interest in the role of digital resources within science coincides with the recentigtiond

of the Revised Curriculum for Northern Ireland. Within this science is no longer regarded as a core
adzo2SOG YR Aa AyOfdzZRSRI |ft2y34ARS KAaG2NE FyR 3S
22NI R ! NPdzy R | 4Qd 1t KeSnaigigalisBdyisivary réal, thzy,Jcangisted with Se

aims and spirit of the Revised Curriculum, science reaches out into other subjectRriezary science

KFa YdzOK (G2 2FFSNI St OK 2ctrricild &illsvo G4 & yiiktioh gtENNA O dzf dzY Q
I 2YYdzy AOF GA2Yy ¢8OKYRdz2HGIQIH2Y QRO RIQRPAAYII &A2RKENKE

context for the Thinking Skills and Personal Capabilities framework.

adzN1LIJKeéQa o6 HnnoV NBOGASS 27F (K Paudisdresedrch Intb bow ICY  LINR Y
Oy 06S dzaSR (2 SyKIFryO0S (KS RS@OSt2LISyld 2F OKAf RNSB
NE&SENDK A& AYLRNIFYG Ay fA3IKG 2F GSFOKSNAQ NBAGN.

and Beggs 2005)uéh research is also significant considering the recent concern about the decrease in
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uptake of science subjects and the governnée@EL.2009)moves to promote teaching and learning in
STEM subjects (Science Technology Engineering and Mathematissyithin this context that we set

out to explore :
e LY 6KIG 61 &&a Oy RAIAGIE (SOKy2f238 adzZll2 NI OK
e Can this use of digital technology within science lessons support other areas of the curriculum?

Our aim was to provide a deggtion of how digital resources might support learning in science and to
explore how such resources might provide the opportunities for facilitating synergy between science

and other areas of the curriculum. This could then be disseminated to other sa@mbakeholders.
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Project aims

The core aims of the project are:

¢2 RS@OSt2L) 0SI OKSNE Q LiNdedapgradad tofsglence.R 2 LJG A y 3
¢t2 RS@OSt2L) 6SI OKSNEQ LN} OGAOS Ay dzaAiAy3a L/ ¢

To extend the range of strategies available to pufok recording, reporting and
communicating their work in science.

The specific aims of the project relating to each type of participant are:

School Management Y R { OASNIOB k! NP dzy R | aQk L/ ¢ / 22NRAY!Il (2 NA

To develop thaise of digital technology (DWjthin teaching schemes for science and other

areas of the primary school curriculum.

To put in place strategies for developing the skills and classroom practices across the rest of the
school as appropriate

Teachers

Pupils

ToRS@St 2LJ (S OK S Ndefis df usingMiigital Se&himologyRDTiiiksSience lessons

¢2 RSPSE2L) GSFOKSNEQ L/ ¢ A1Atfa AY dAAYy3 5¢ vy
¢ 2 RS@St 2dwarénésk @ thieSphitenal for scienteaddress other areas of the

curriculum such as Communication, Being cregtPersonal Sigliand Capabilities, Thinking

ills

¢t2 RSO
¢t2 RSO

2L (SFOKSNEQ FoAtAGeE (G2 YIS a0ASYyOS f

St
8§t 2LJ (Sl Osaseddrioneedza § 2 F Sy lj dzi NB

To make science lessons relevant, exciting, accessible, ngéalrigarning experiences
¢2 RSOSt2L) LIzLIAf aQ LISNDSLIiA2y 2F a0ASyO
¢2 SYKIFIYyOS LlzLAf aQ Syza22eyYSyid 2F aOASyoOS
¢2 RSOSt2L) LIzLIAf aQ O2YYdzyAOFGA2y &alAffa



3. Project details, timeline and events

Project details

Participating 8hools

The project involved six primary schools from across Northern Irefshdols were selecteffom as

many of the five Education and Library Boards as possible in order to maximize the impact of the project
and support dissemination across the prasen Another factor in selecting schools was stiedent
teachergplacement for the schodbased work component of their B.Ed course. Schools representing

four of the five Education and Library Boards were used

e Gibson Primary School (Omagh, Co Tyr¢Western Education and Library Board)
Principal:Mrs Caroline Browne

e Gracehill Primary School (Ballymena, Co Antfisoyth Eastern Education and Library Board)
Principal:Mr Thomas Scott

e Oakgrove Integrated Primary School ( Derry, Co Londond®¥igsten Education and Library
Board)
Principal Dr. Anne Murray

e {lG LGFQ& t NAYLFNE { Qo Hastein/ EddDCALUBrRddILiBrary Board) ! v G NA Y 0
Principal:Mrs Joanne Browne

e St Therese of Lisieux Primary School (Belfast, Co AfBetiast Educatin and Library Board)
Principal (Acting)Mr. Seamus Scullion

e Whiteabbey Primary School (Whiteabbey, Co. Ant{Morth Eastern Education and Library
Board)
Principal Mr. Peter Wright

Project Team

Dr. John McCullagh (Project Lead8t)anmilis Univergy College Belfast

Dr. Julian Greenwood (Science Education) Stranmillis University College Belfast

Mr. Fergal Corscadden (CETL Coordinator) Stranmillis University College Belfast

Ms. Eleanore Thomas (C2K Curriculum Consultant)

Mr. Peter McAlister, (ScieedCurriculum Support) South Eastern Education and Library Board/ASE
Mrs .Valerie Macartney, (Science Curriculum Support ) South Eastern Education and Library Board
Ms. Ann Cairns (ICT Suppotranmillis University College Belfast

Mr. Steven Harrisonrfternal evaluator) Gilnahirk Primary School Belfast



Studeri teachers, class teachers and Yeaoups

Student School Teacher Class
Debi Matthews St Therese of Lisieux PS Belfast Jemma Gordon P4 (Yr3)
Philip McClure St Therese of Lisieux PS Belfast Eimear McMullan P6 (Yr5)
Sarah Walls Oakgrove Integrated PS Derry Miss Quinn P5 (Yr4)
Jenna Higgins Whiteabbey PS Newtownabbey Mrs Monro P5 (Yr4)
Laura Johnston Whiteabbey PS Newtownabbey Mrs Stirling P5 (Yr4)
Claire McKinley Gracehill PS Ballymena Mrs Helen Henry P7 (Yr6)
Ruth Todd Gracehill PS Ballymena Mrs Joanne Roe P2 (Yrl)
Alana Patterson Gibson PS Omagh Mrs Carol Porter P3/4 (Yr2/3)
Sarah Cummings Gibson PS Omagh Mr Keith Sterritt P6 (Yr5)
Nicola Kirkwood St Ita's PS Carryduff Ms Ann Gillespie P4 (Yr3)
Peter Scott St Ita's PS Carryduff Ms Frances Maguire | P7 (Yr6)

The nature of the project

A coteaching approachising undergraduate science specialist student teachers was adopted to model
best practicawith respect to the use ofidital resources in the classroom. Following a series of training

and planning workshops (involving principals, Science/World Around Us/ ICT Coordinators, teachers and
student teachers) a series of six lessons were taught and evaluated. The lesson syaeerihling

schemes and evaluations were shared across all participating schools for futuk¥idse.

dissemination will be achieved via the project webgitesters to all primary schools in Northern

Ireland primary science workshops (in associatiothvie local committee of the Assiation for

Science Education) and peer reviewed journal publications and conferences.



Location of participating schools
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Project timeline and events

Project Calendar

A SEMINAR-Bth December 2008 (SUC)
Introduction, datalogging, movie creator, LearningNI

A SEMINAR-®Bth February 2009 (SUC)
Computer microscope, evaluation strateggarningNI

A School Planning Dayt.b.a (before 23rd February 2009)
A Teaching PhaseSix days, 3 weeks either side of Easter

A Dissemination/EvaluatiorBeminar (SUGHth June 2009

Project events

15" September 2008

Introductory seminar with students

Introductionto project

Training with Movie Creator 3 and enquiry science

SeptemberOctober 2008
Meetings with participating schools

21* October 2008
Planning meeting with Rosemary Feasey

29" October 2008
Meeting of DREAMS Project team

14™ November 2008
Studert training seminar on datéogging

21* November 2008
Student training seminar on LearningNI ( E. Thomas)

11



5" December 2008
DREAMS Project Seminar 1
Programmefor 5" December 2008

9.30-9.45 Registration Tea/Coffee Coffee Lounge
9.45-10.00 Introduction ot DREAMS Project Donard Suite J.McCullagh(SUC)
10.00-10.05 Project and Revised Curriculum Donard Suite P. McAlister (SEELB)

Using Data-logging in Primary
10.05-11.15 Science Donard Suite B Higginsbotham (DataHarvest)

11.15-11.30 Using Movies Creator and video task | Donard Suite J.McCullagh(SUC)

11.30-11.50 Tea/Coffee Planning for task Coffee Lounge

11.50-12.30 Making and downloading video Donard/Binnian

12.30-1.30 Lunch Chatz

1.30-2.15 Viewing of video Discussion Donard

2.15-3.00 Using LearningNI within project Donard Eleanor Thomas (LearningNI)

Datalogging workshop Teachers and student usirthe Digital Blue Movie Creator

12



16th January 2009

Meeting of DREAMS Project Team

6™ February 2009
DREAMS Projectsénar 2

Programmefor 6™ February 2009
9.159.30 Registration (Drama Theatre)

9.309.45 Introduction and Project Evaluation ( Drama Thea@entral Building ,
J.McCullaghSUC)

9.4510.15 Enquirybased science (@ma Theatre, PMicAlister, VMacartneySEELB)

10.1510.45 The computemicroscope (Drama Theatre,Shine SELB)
10.4511.15 Coffee Stranmillis House

11.1512.45 Workshop:Handson computer microscope work and daliagging enquiry
activities (8ience teaching rooms)

12.451.45 Lunch in Chatz

1.452.45 LearningNI (CIT2, E. Thonh& Teacheréhandson exploringLNland
uploading work from workshop)

2.453.00 PlenaryQuestionsand Finish




School Planning day

Each student visitetheir school for a planning day prior to the teaching phase.

Teaching Phase
Teaching dates were
19" March 2009

26" March 2009

2" April 2009
Easter Break

30™ April 2009

7" May 2009

14" May 2009

On eachmorninga minimum of two hous wasset aside for the sciencedson. Many of the lessons

were planned to integrate into other curricular activities, for example literacy, and continued into the
afternoon.The student teacher led the teaching with support from the classroom teacher. Stielsc

2LIG0SR F2NJ I LI NI AOdz | NJ G 2 LIA GizK ST 20N NEEt Y LGEAS yWw 250N (1850
used each of the digital resources within stand alone lessons. Detailed lesson plans including resources

and teaching materials and evaluatowere prepared for all lessons for future dissemination. During

the teaching phase data was captured by teachers via observation tasks and the completion of a
We¢SHFOKSNEQ W2dzaNY £ Qd ! LRI Sa 2y dddhraai\skidedin they R LIS N&
F2NY || @GARS2 RAIFNE dzAAY3I || WCEALIQ OARS2 NBEO2NRSNIWD




Evaluation Dissemination Seminal"®une 2009

Each teacher and their partner student teacher made a presentation of their work. This took the form of
a poster displayPowerPointand video tips. The seminar allowed teachers from the different sclsool

to exchange ideas and experiences. Following the presentations a discussion wed lohahe Project
Leader on thgossible next steps for each school.

Programme

Registration (Tea and coffe£):1510:30
10:30-10:10:45 Introduction

10:4512:15 Student presentations and discussion
12:151:15 Lunch

1:151:45 Next steps,Evaluation task,Finish.

Using Digita| Blya Mavie s

(INIVI RSITY
COLLEGH

Students presenting their work
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Digitally Resourced Engaging AndMotivating Science

6n£.ms

Funded by the AstraZeneca Science Teaching Trust

SarahWals  Oakgrove Integrated Priman
Loulse-Anne Quinn

STRANMILLIS UNIVERSITY COLLEGE

Poster for P5 (Yr4) aDakgrove Integated P.S Derry

Data collection

ThroughoutJune 2009 evaluatiodatawas collected as outlined

e Postproject interviews with all student teachers
e Visits to project schools to conduct pgstoject interviews with principals, coordinators and

teachers.
e Visitsto project schools to conduct foctggoup interviews with samples of pupils.

16



The digital resources useduring project

Digital BlueMovie Creator 3

This allows pupils to record both still and video images

which can be uploaded onto a computer. Videm be

edited and images can be annotated. Additional images

(for example graphs from daf@gging images from the computer microscope

can be imported intdhe videoallowing a complete record

of an investigation to be producethis also includes amanation facility.

Easysense Q datiagger 1 ¢.,.....m
|
The allows pupils to record and displaynperature, '

sound level and light leveAttachment of a heart rate

monitor allows pulse to be recorded. The remote data captt
facility enables data to be colieed anywhere, for example

RdzNRA y 3 | & asaayopRan eénvirbnméntal investigation
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Digital Blue QX5 Microscope

Magnifies and displays images by, 10, 60 and 200. Capture
facility allows images to be saved, annotated and incaafsat

into text, PowerPoinpresentations or video. The tirdapse facility
recordsimages over a period of time, ideal for slow processes su

as melting or the germination of seeds.

EasiScope
This magnifiedisplays and captures imagéscan bebrought

to the object of interest so is ideal for enquiry into everyday

T

materials like wood, carpet, fabrics and the study of minibeasts in tf_ = =
kSRR 2

natural environment. Small size and flexibility make it ideal for youu
pupils. E

g
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4. Project evaluabn

Methods

Data collection methodwith sample sizes

Principals

Interviewsbefore andafter the project(all 6 Principals)
Coordinators

¢ Questionnairebefore after projectall 6 Coordinators)
e Semistructured interview(all 6 Coordinators)

Teachers

e Questionnaire before after projedll 11 teachers)
e Semistructured interview(8 from 11 teachers)

e Teacher journal&ll 11 teachers)

e Classroom observation activitiéasll 11 teachers)

Student teachers

e Questionnaire before after proje¢all 11 student teduers)

e Semistructured interview (9 from 11 student teachers)

e Lesson evaluation activiti€all 11 student teachers)

e Videodiary of experiences and reflectiofell 11 student teachers)

Pupils

e Questionnaire before after teaching phase of proj¢@88 gqiestionnaires returned)
e Focus group interviewd 1 groups of pupilscross full age range
¢ Comments to student teachers record@ll student teachers)

19



Project aims and success criteria
The data source for each particular project aim

School Management Y R { OASY OSk Q2 2NI R ! NRdzy R ' aQkL/ ¢ [/ 22NR

Project Aim Evaluation Data
e To develop enhance the provision fot 0 Questionnaires before and after the
enquiry-based science within the project
school

U Postproject semistructured interviews
with Principals ad Coordinators

e To develop the use of DT within U Questionnaires before and after the
teaching schemes for science and project

other areas of the curriculum ) _ _ _ _
U Postproject semistructured interviews

with Principals and Coordinators

e To putin place strategider U Questionnaires before and after the
developing the skills and classroom project
practices across the rest of the schog

as appropriate U Postproject semistructured interviews

with Principals and Coordinators

Teachers

Project Am Evaluation @&xta

e TORSOSt2L) GSI OKSN& U Questionnaires before and after the
merits of using digital technology (DT) project

science lessons )
U Teacher Journals

U Postproject semistructured interviews

e ¢2 RSOSt2L) (SI OKS U Questionnaires before and after the
DT and LearningNI project

U Teacher Journals

20



U ¢St O KdStgdjert semistructured
interviews
e ¢2 RSOSt2LI GSI OKS U Questionnaires before and after the
LRGSYydArf T2N wao project
areas of the curriculum such as )
Communication, Being creative, U Teacher Journals
Personal Skills and Capabilities, Thinki i ¢S OK S nbjert seadstittured
skills interviews
U Student teacher lesson evaluation and
observation tasks
e ¢2 RSOSt2L) GSI OKS U Questionnaires before and after the
sdence lessons more relevant and project
enjoyable
i  Teacher Journals
U ¢St OK S djert seddsiuttured
interviews
il Student teacher lesson evaluation and
observation tasks
i Pupil questionnaire before and after
project
U Student postproject semistructured
interviews
U Post project pupil focus group interview
e ¢2 RSOSt2L) (SI OKS U Questionnaires before and after the
based science project
Ui  Teacher Journals
U ¢St OK S djert seddsiuttured

interviews

21



Pupils

Project Aim

Evaluation Data

e To make science lessons relevant, exciti
accessible, meaningful learning
experiences

Student teacher lesson evaluation and
observation tasks

Pupil questionnaire before and after
project

Post project pupil focus groupterviews

Teacher Journals

e ¢2 RSOSEt2L) LIzLIAE &4 0Q
relevant and meaningful

Student teacher lesson evaluation and
observation tasks

Pupil questionnaire before and after
project

Post project pupil focus group interviews

Teacher Journals

e ¢2 SyKIyOS LizLAf aQ

Student teacher lesson evaluation and
observation tasks

Pupil questionnaire before and after
project

Post project pupil focus group interviews

Teacher Journals

e ¢2 RSOPSt 2L LizLAf & Q

Student teacher lesson evaluation and
observation tasks

Pupil questionnaire before and after
project

Post project pupil focus group interviews

Teacher Journals

22




Findings
Preproject

A preproject questionnaire was used to investigate the practice and perceptibtieedeachers and

the Science/World Around Us Coordinators before the project commenced. This data offered a
RSAONALIIAZY 2F a0K22faQ LINIOGAOS YR gAGK NBaLISOI
into their current views and perspews.

Views and Persectives &cience/World Around Us Coordinators
Science and the aims of the Revised Curriculum

All of the @ordinators considered that science lessons offered a strong opportunity to support the aims
of the Revised Curriculum. It was fdiat enquirybased science in particular facilitated the

development of a number of crosaurricular skills and personal capabilities. Only one respondent
mentioned the use of ICT within science.

Recent INSET Training in science

Within all schools therbas been very little or no INSET focus on science during the last five years. The
training has been on Literacy, Numeracy or Personal Development and Mutual Understanding. Two
schools reported receingt & Ay 3t S RIF & NI Ay Ay 3 Higtghy a? Geogiaphy).! NP dzy R

The merits of enquinbased science

All Coordinators reported a good range of merits for adopting an endpaisgd approach, most
commonly, developing thinking skills, the fostering of a positive disposition to learning, prométion o
independence and greater enjoyment.

Possible restriction to the use ofiore enquirybased science

Only one Gordinator felt that nothing restricted the greater use of enquirg@sed science. The most
O2YY2yfté& OAUSR AdadsSa RYOSyZRORI INBI RENA DRI f ByaA&a
management and control, time and resources.

How might digital technology support primary science?

All respondents cited examples of how digital technology could enhance sééssoms. Popular
responses includegyrovision of ways of carrying out and recording learning, enhanced motivation of
pupils, the promotion of thinking skills and team work

Why is reporting and communicating important in primary science?
Responses concentrated on how this allowed pupils o ahlout their work, which in turn will develop

their scientific language and thinking skills. No respondent explicitly mentioned writing.

23



Current Practiceof Science/World Around Us Coordinators

Planning for enquirybased science

In keeping with the Re&@iS R/ dzNNXA Odzf dzy | ff 62N] GAGKAY WEKS 2 2 NJ
science fitted into this scheme. At Key Stage 2 there is more potential for s¢édared work with links
to the other areas of the curriculum.

Use of digital technology within sciemcschemes

Half of the schools occasionally use digital cameras. Two schools expressed the desire to make greater
use of the computer microscope. No mention of déigging or any other digital resource beyond
software programmes.

How do pupils communicattheir work in science?

All coordinators cited written and oral feedback as the method used for reporting work. One respondent
included posters and reported the occasional use of other means such as drama or the use of audio or
video.

¢ S OKS NA Qcti€edzZNNB y & LINJ
Enquirycbased science

The majority of teachers described their confidence in adopting an enfasgdapproach to science

a4 WYSRAHKNE® E2FZNILIKS GSy GSIFOKSNAR Al gla Wiz26Qd ¢K
enquiry-based approach vaad greatly across the sample. The mean proportion was one quéter.

indicated that they would like to make more use of science enquiry in their work and cited a wide range

of issues which they felt restricted this approach. Most commonly cited wane, tesources,

confidence, lackof y 2 6f SR3IS I 02dzi Syl dzA NB adadOtheBtgalthg G KS T 2 Odz
commitments. Encouragingly all the respondents felt that enghaged science could support the aims

of the Revised Curriculum and listed a widage of the merits of this approach including; enhanced

motivation of children, the importance of experiential and hawmafslearning, the development of

OKAf RNByQa (GKAYlAy3 aiAtfta IyR (KS FILOATAGIGAZY

Digital Technology

Half the group ofeachers described their confidence in using digital resources within science lessons as
Wi2gQ YR KIEfF da WYSRAdzZYQd ¢KS RAIAGIE OF YSNI gt
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dzaSRX gAGK fY2ad Ittt YI | Agdmputdrcbdrosiopeayid dbldgedza S 2 F
were used occasionally by only one teacher aasl was the case for the recording of video, rarely by all

other respondents. All teachers indicated a desire to make greater use of digital technology in their
sciencdessons. The factors restricting their use included, the d@tiaining in the use of digital

resources, confidence and time. Again all teachers felt that digital resources have the potential to
SYKFyO0S aOASyOS fSaaz2ya oavatiod gx@nNBange bfyd@sibleddzLIA t 3 Q Ay
investigations, allows for ICT skills to eeloped within a context, makirggience more accessible,

and encouragingreater discussion.

Reporting and Communicating

2NAGAY3 61 a4 GKS 2yfteée FRANIR2FIONBKRAOKAGISYOERRNB2 YV R
with the exception of deacher of Primary 2 (Year 1). Powerpoint presentatioase the next most
popularfot¥ 2 F NBLR2NIAY3I gAGK (G§KNBS | dz NIh8 pidducgom of (i
p2aAGSNR 61 a dzaSR w200l aArz2ytfteqQ o6& |oz2dzi KIf
teachers felt that reporting and communicating was an important aspect of science with the most
commonly cited reasons offered including; talking and wrisaogporislearning and understanding, the
AYLRNIGEFYyOS 2F tAaGSyAy3 YR RA&AOdza&aAYy3d SIOK 20GKSN
learning,andto consolidate learning.

Y

K a
T GKS

Summary of schools prproject
The data from Coordinators and teachers ptio the project indicate that:

e The use of enquirpased science varies greatly across the samfpdehools

e There is aery limited use of digital resources within science and indeed across other areas of
the curriculum

e There is potential to extend the mge of ways in which pupils report and communicate their
findings within science lessons

e The development of science within the schools has not been a priority

e Teachers and Coordinators would like to make greater use of erjaggd science and digital
technology in their science lessons

s Teachers and Coordinators have an appreciation of the potential for enljas®d science and
digital technology to support the aims of the Revised Curriculum
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