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Before the Newcomer child joins the classroom 
environment, it is important that you as a teacher 
make appropriate preparations in order to ensure 
a smooth transition for the new pupil joining you 
classroom. There are 2 things you should consider 
in the time leading up to the Newcomer child 
joining: 

• Establishing contact with the Newcomer 
child and their family 

• Preparing the class you have to be as wel-
coming and as inclusive as possible 

Establishing contact with the Newcomer 
child and their family 

For any family who have recently moved into the 
area, it can be difÏcult to settle in and to get to 
know those in the community. As a teacher it is 
important therefore you get in touch with the 
new family as soon as possible, to make them 
feel welcome in the area and to ease any con-
cerns the parents or child has about joining a new 
school. By getÝng in touch with the family, you 
can also ask questions about their background so 
that you are more prepared to be sensitive to the 
pupil in the classroom. If you can find out about 
the pupil this also gives you a head start in pre-
paring for their time in the classroom. An exam-
ple letter to the family has been included.  

Preparing the class to be inclusive 

The other major thing to consider in the 
lead up to a newcomer child joining the 
classroom is ensuring that the classroom 
ethos and environment is one of inclu-
sion and acceptance. Ideally your class-
room community will be one which cele-
brates and values diversity. By creating 
an ethos of inclusion, the transition for 
the newcomer child should be exciting 
rather than daunting or even isolating. 
Not only are buddy systems a good idea, 
but a united classroom community in 
general is essential. Included in the fol-
lowing pages are lesson plans for PDMU 
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Dear Parent, 
 

We hope this letter finds you well. My name is  _________  and I will be ________ ‘s
(First name of child) teacher this coming year. I am so excited to meet you as a fami-
ly. I have been teaching in  __________   Primary School for  ___ years now and 
have been the year ___ teacher for  ___ years now. It is important to meet that each 
child fulfils their potential and that is no different for your child. 

The class that  ______ will be joining is like a little family, with each pupil being 
friendly and inclusive. As a class we value diversity as we believe it adds to the 
learning experience, and we hope that  _____ will add something unique to our 
classroom community. The children are very excited already to finally meet  _____ .  

As a school, we hoped you would be able to share a little bit about your background 
as a family so that we can be as inclusive, sensitive and supportive as possible. We 
would also love for you to tell us a bit about ______ . What is _____’s strengths and 
talents. Have they any particular interests or hobbies? Have they any areas for im-
provement where you as a parent would like to see progress. What is the ability to 
speak and read and write English like? 

As school it is our belief that a united learning community is the best kind of learn-
ing community. This involves a good relationship between the school and the par-
ents of pupils. If you have any questions, worries or queries, don’t be afraid to get in 
touch with me directly or with the school principal using the contact details below. 
If there is anything we can do as a school to make this time of transition more 
smooth don’t hesitate to let us know. We look forward to meeting ______. 

Yours sincerely 

____________ 

Contact details 
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Title of Lesson: 

 

Each of us are different 

Target Class:  

P2 

Learning Intentions: 
- Pupils will learn to recognise what makes them unique 

- Pupils will learn that each person in the class is unique in their 
own way 

- Pupils will learn that even if they are different, they can be in-
cluded 

Resources 

‘The big umbrella’  
storybook 

‘Who I am’ work-
sheets 

Introduction: 
The teacher will begin by reading ‘The Big Umbrella’ by Amy June Bates 

The teacher will ask questions throughout the story such as ‘Do you think that ____ will 
be allowed in?’ and ‘Would you let them in under the umbrella?’ 

The teacher will then discuss with the class the various characters allowed under the 
umbrella, and how they were all different, but were still included and made welcome 

Main Activity:  
The pupils will be given an opportunity to talk with a partner about themselves, and to 
think about who they are, what they like, what they don’t like, and how they are differ-
ent from others 

The pupils will complete the ‘Who I am’ worksheets about themselves 

 

Plenary: 
The completed ‘Who I am’ worksheets will be attached to a display board on the wall 
and pupils will be given the opportunity to talk about their own work, and to share with 
the class who they are and what makes them different. 

The teacher will conclude the lesson by summarising that although each child is different 
within the class, everyone should be included 
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Design a badge to show what makes you unique 

Links to ‘Each of us are different’ LP 
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Title of Lesson: 

 

Feeling included 

Target Class:  

P2 

Learning Intentions: 

- Pupils will learn that when people are included it can often be 
hurtful to their feelings 

- Pupils will learn that it is wrong to exclude others from games or 
groups within the class or in the playground 

- Pupils will learn to see the school as a place where they feel in-
cluded 

Resources: 
Ball of string 

Drawing frame 

Inclusion web ques-
tions 

Introduction: 
Begin lesson using the circle game  -  The class will form a circle but one pupil will be left 
outside the circle. It is the job of the class to stop the person outside the circle from 
getÝng inside the circle. The teacher will then lead a discussion asking how they pupil 
felt when they were excluded from the circle. 

Main Activity:  
Create inclusion web   -   Get a ball of string and pass it around the circle, asking each 
person who gets it a question about themselves. Draw out the fact the web connects 
everyone. Ask pupils how they would feel if they weren’t allowed to be part of the web 

In a circle as a class, look at various scenario cards of pupils who have been included and 
also examples of exclusion and talk about the contrasting feelings involved in each sce-
nario. Also discuss how it is wrong and hurtful to exclude others from joining in.  

Plenary: 
Give each pupil in the class a drawing frame and encourage them to draw a place in 
school where they feel included. The teacher could join in on the activity and model it to 
the pupils, and talk about how they feel included when other teachers talk with them or 
give others examples 
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Where I feel included 

Links to ‘Feeling Included’ LP 
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Title of Lesson: 

 

Diversity is valuable 

 

 

Target Class:  

P4 

Learning Intentions: 
- Pupils will learn to be able to identify the different instruments 
which contribute to a piece of music 

- Pupils will develop their ability to compose pieces of music and to 
work effectively in groups 

- Pupils will learn to recognise the value of diversity in the classroom 

Resources: 
Musical instru-

ments 

Music to listen to 

Introduction: 
Music listening activity   -  Play a  variety of songs which include a diverse range of musi-
cal instruments. (Examples   -   Soul bossa nova, The Spanish flea, El Jarabe Tapatio) 

Get pupils to listen to and identify the instruments in each song 

Discuss how each different  instrument adds something different to the music 

Main Activity:  
Give each pupil in the class a musical instrument, including a variety of different musical 
instruments 

Get pupils warmed up by practicing some basic rhythms as a class, and develop by 
getÝng different pupils to play different rhythms 

Split the pupils into groups of 5 or 6 and give them the opportunity to compose their 
own piece of music in groups 

Plenary: 
Allow each of the groups to perform their music piece to the class 

Give pupils the opportunity to give feedback on each groups performance, talking about 
what they liked and a suggestion for improvement 

Discuss the diversity of instruments, and how it added flavour to the music, and how 
within the class the diversity of pupils adds value to the learning experience 
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Title of Lesson: 

 

Treating others the way you’d like to be treated 

 

 

Target Class:  

P4 

Learning Intentions: 

- Pupils will learn to identify some actions as kind and others as un-
kind 

- Pupils will learn to think about how others would like to be treated 

- Pupils will learn to creatively represent acts of kindness through 
their drawings 

Resources: 
Youtube video 

clip 

Drawing frames 

Introduction: 
Youtube video by ‘Wickzam’   -  Treat People The Way You Want To Be Treated 

Talk as a class about the different examples of kindness that were shown in the video 

Ask class to sum up the message of the video 

 

Main Activity:  
Circle time activities  -  Ice breaker activities for the circle 

“If you were an animal, what animal would you be and why?” 

“Why do you think it is important to be kind?” 

Introduce the golden rule  -  “Can you think of a time when someone treated you in a 
way that they might have liked to have been treated?” 

Plenary: 
Give pupils the opportunity to draw an example of a way that they can treat others the 
way they want to be treated in day-to-day life, giving an example from in the classroom, 
in the playground and outside of school 

Allow pupils to explain their drawings to the class 
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Including others... 

In the classroom 

In the playground Outside of school 

Links to ‘Treating others the way you’d like to be treated’ LP 
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Title of Lesson: 

 

Tackling Prejudice 

Target Class:  

P6 

Learning Intentions: 

- Pupils will learn to define the meaning of prejudice and under-
stand its negative impact on society 

- Pupils will learn to identify what prejudice might look like in real-
life contexts 

- Pupils will learn to identify ways that they can prevent prejudice 
in practical situations 

Resources: 
Walking debate 

statements 

Introduction: 
Have a discussion around the definition of the word prejudice, and its negative impact 
on society 

Walking debate about prejudice views 

Main Activity:  
Physical warm up activity where pupils have to move as if they are a certain type of per-
son  -  eg old man, wealthy person,  robber 

Put pupils in groups and give them the opportunity to create a drama performance with-
out words where there is an example of prejudice that is common 

Plenary: 
Allows pupils to perform their drama activity to the class 

As each groups performs their drama piece discuss as a class what the form of prejudice 
was and why it was wrong. Talk about what the right thing to do was in each situation 
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Title of Lesson: 

 

Showing empathy 

Target Class:  

P6 

Learning Intentions: 

- Pupils will learn about what empathy means and what it 
looks like in real life 

- Pupils will develop their ability to note-take based on the 
case studies 

- Pupils will develop their ability to show empathy by under-
standing the various backgrounds children may come from 

Resources: 
Case studies 

Youtube video 

Whiteboards and pens 

Introduction: 
Video entitled “offer empathy” by Genevieve Chesney from youtube 

Talk about the theme of the video 

Work out a class definition of empathy 

Main Activity:  
Case studies of a variety of children, create 6 stations with a case study in each station. 
One person from each table will go to each station and explore the case study of the chil-
dren and will take notes on their background using their whiteboards. 

Each pupil will go back to their table and share with the rest of their table what they 
found out about the case study they explored 

Plenary: 
Class discussion around some of the things which surprised pupils most 

Consideration of how each child’s background would affect them emotionally 

Discussion around how the class would act towards that pupil if they came to their class 
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Yaser’s story 

For two long years, violence has kept 
Yaser’s five children, Ali, 15, Achmed, 
14, Hala, 10, Sedra, 7 and Aya, 3, from 
living a normal life. They haven’t been 
able to go to school or play outside – 
the sniper and missile attacks made it 
too risky. Instead, they learned what 
type of weapon was being used just by 
the sound it made. 

"Being scared was a permanent state of 
mind. I was always scared," said Ach-
med. "When I went to bed, I always 
wondered if I would wake up the next 
morning." Eventually the violence  

 became too much for Yaser and his wife, and they made the decision to 
uproot their family from their home in Syria in search of a better life in 
Northern Ireland. They were only able to make their long and difÏcult 
journey from sunset to sunrise so they would not be spotted. Young Hala 
lost her glasses during their trek. "Everything is already strange, but now 
it is also blurry," she said. "It is very scary not to be able to see clearly." 

They walked for days until they reached the boat that would carry them to 
Northern Ireland. The water was rough and the children were scared, but 
the family eventually made it. They made it into Northern Ireland and 
within a few weeks each of the children would be starting their new 
schools. What a journey!  (Example case study adapted from ‘Save the children’ website) 

Links to ‘Showing Empathy’ LP 
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It is of upmost importance that the newcomer child feels welcomed and valued within the school environment, particularly the 
classroom. This section of the booklet will outline ways the class teacher and pupils can support the learning of the newcomer 
child and their social and emotional well-being, making the classroom an inclusive learning environment. 

Advice for the teacher  

 Make use of the Inclusion and Diversity Service - Undergo training if possible to increase understanding of how you can 
support the needs of newcomer children.  

 Liase with other members of staff - Find out if they have experience with newcomer children and gain advice on how to 
support their learning and how to create and maintain an inclusive classroom . 

 A positive and welcoming ethos and atÝtude within the classroom is crucial for success - The newcomer pupil will feel 
more comfortable which can aid their ability to learn. 

 Find out the students home language and ensure the correct pronunciation of their name - Practice with all pupils in the 
class before the newcomer student arrives. This will help them feel valued. 

 Make use of non-verbal communication and gestures - This will remove the pressure to speak for the newcomer pupil but 
provide a forum for them to communicate their needs. 

 Find out if the newcomer child has any school experience: 

Some newcomer children may have never been in formal schooling. If this is the case, basics such as holding a pencil, practicing 
sitÝng and listening, and gross and fine motor skills need to be addressed. 

If the newcomer child has school experience, find out what they know and build on prior learning if possible - tap into the child’s 
strengths. 

 It is important to encourage the use of the newcomer child’s first language. If literacy skills are used and developed in 
their language, it can support literacy in English. 

 Celebrate cultural difference within the classroom: 

Plan lessons that encourage pupils to research different cultures - finding out about, for example, key events that are celebrated, 
food specialities and traditional clothing. This will make the pupils more inclusive as they know more about the newcomer pupils 
culture and how it differs, but possibly has similarities, to theirs. 

Having a newcomer pupil provides an opportunity for the whole class to learn a new language. Promote the learning of basic 
words and phrases in the newcomer language. This will aid communication and understanding between pupils and promote an 
inclusive environment - newcomer feels valued.  

 Make English explicit in the classroom - both verbally and visually  
When speaking in the classroom, speak with a clear voice and talk at a slower pace, ensuring all words are pronounced correctly. 
This will promote the learning of correct English while the newcomer child listens actively. 

Create displays with topic vocabulary and basic vocabulary - labelling items around the classroom.  

 Encourage and praise all attempts at communication, regardless of accuracy. 

 Model tasks for the newcomer pupil: 

If language barriers prevent effective verbal communication when explaining a task to the newcomer pupil, the teacher should 
model the activity. The pupil will then be able to mirror the actions and complete the activity.  

Instructions should also be supported by images and gestures.  

 Make use of the classroom assistant (if applicable) 

Classroom assistants can play a vital role in promoting language development in newcomer pupils. They can work on a one-to-

one basis with the pupil, helping them to practice and learn basic phrases and vocabulary in English. 

However - it is important that the teacher has an opportunity to observe the abilities of the newcomer pupil and work with them 
one-to-one to promote the development of an essential relationship. When this is taking place, the classroom assistant can be 
used to keep an eye on the rest of the class. This will take the pressure off the teacher and ensure their focus is on the newcomer 
pupil. 

Classroom strategies : How to incorporate the newcomer child into the classroom  
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Advice for the teacher  

 Mark any work completed by the newcomer pupil with them: 

During this time praise for good work can be given - this will promote the pupils self-esteem. 

A reward chart may be beneficial for promoting good work. This can be completed daily, for different tasks, and can encourage 
the pupil to try their best as they will be rewarded for good work.  

 Help foster relationships between pupils  

Plan lessons that enable the newcomer pupil to learn alongside others - Collaborative learning. 

Ensure grouping includes good language models. 

 Plan activities that promote active participation: 

Stories, songs, turn-taking games and problem solving tasks. 

 Plan lessons / activities that will focus on the development of the whole child  

 Give the newcomer pupil responsibilities within the classroom - For example, handing out resources or taking the roll to 
the ofÏce in the morning. 

This will show the newcomer pupil that you trust them and will help them become responsible within the classroom. 

When handing out resources, it can develop vocabulary as the pupil will need to identify what ‘books’ or ‘pencils’ are in order to 
carry out the task. Additionally, handing out books with names will help the newcomer pupil learn the names of other pupils and 
identify who they are. This will help with relationship development.  

 Do not stress - Newcomer pupils experience a ‘silent period’ where they passively sit in the classroom and absorb the 
structures and vocabulary of the English language. Research also suggests that  a pupil of average ability takes 5-7 years to 
become fully grounded and competent in a new language. Therefore, if the child does not pick up English immediately , do 
not stress, but ensure all measures are being taken to promote language development within the classroom. 

 Do not carry out formal assessments on the newcomer pupil in the early days - Use professional judgement to plan for the 
newcomer pupil.  

 

 

Classroom strategies : How to incorporate the newcomer child into the classroom  
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Ways to promote the development of the whole child within the classroom 

 Social and Academic: Projects that facilitate the mixing of pupils are crucial for the integration of newcomer children. 

Observational learning can take place during group activities. Newcomer pupils benefit from observing learning strategies used by 
their peers and can mimic actions to engage in the task.  

Group work: Pupils benefit from hearing language modelled and used for a specific purpose.  It is important to place newcomer pupils 
with good role models - students with good behaviour and those who use language appropriately. Group work will help develop social 
and academic language, and promotes interaction in a meaningful context, helping to establish relationships between pupils. 

Cooperative learning can take place during group work. Newcomer pupils can make use of the resources provided to them (for 
example bilingual dictionaries and question cards) to engage in the activity. This will promote the flow of conversation and deep-
en the newcomer pupils understanding of various social reforms and increase subject knowledge. Additionally, newcomer pupils 
may have increased motivation to work / learn by having group goals. 

*Models of social interaction can different significantly across cultures and therefore newcomer pupils may be unwilling to partici-
pate in group work as it is unfamiliar. For this reason it is important to provide a safe environment for group work and liase with 
the newcomer pupils parents, explaining this type of interaction that takes place in the classroom frequently* 

Innovative play can play a key role in language development and makes learning more memorable for the newcomer pupil. Activi-
ties in play are easily understood and can be learnt through modelling and observation. Social interaction in play is also key, and 
opportunities for turn-taking and sharing are available. 

 

 Social and Emotional: 

Circle time can provide opportunities for talking and listening. Before engaging in the activity, demonstrate / model the rules for 
circle time - this can be done by the teacher or another pupil.   

Learning to make good choices through a circle time lesson - Learning to make good choices is important for all pupils, but espe-
cially for newcomer pupils as they are in new social contexts and developing relationships. As language barriers exist, it is im-
portant to make use of visuals and non-verbal communication. Model responses with other pupils - for example: If a problem aris-
es in the playgroup do you walk away and talk to a teacher (image 1) or respond with violence (image 2). The pupil will respond by 
pointing to the image they think is correct or using a thumbs up or down approach. It is important to explain that each choice has 
a consequence.  

Circle time provides an opportunity to share concerns. This can aid the emotional development of all pupils. Although the new-
comer pupil will not be able to express their thoughts and feelings in English, encourage them to speak in their first language. 
Even though the teacher will not be able to understand, it provides an opportunity for the pupil to express how they feel, and 
body language can be read to identify any concerns.   

During circle time, mutual respect is developed. Newcomer pupils will learn that when someone is talking, they have to listen. This 
skill can be applied across all contexts and is beneficial when developing relationships. 

 

 Personal and Academic: 

Role play activities promote inclusion of all pupils. They are universal - English does not have to be spoken in order for involve-
ment to take place and they can be topic based - helping all pupils, including the newcomer child, to gain a deeper understanding 
of the topic. 

 

 Personal and Emotional: 

Music - Making music is a creative experience which involves expression of feelings. It can help develop a child's personality 
through self-expression and releases mood enhancing chemicals in the brain. Music also elevates stress and encourages the in-
volvement of all pupils. 

Within the classroom, look at music from around the world, including the country where the newcomer pupil is from. This will 
promote inclusion of the pupil and help them feel welcomed as their culture is appreciated. The newcomer pupil can also teach 
other pupils about instruments / music from their country, helping them feel valued.  

Classroom strategies : How to incorporate the newcomer child into the classroom  
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